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Abstract: 
Various conceptual and empirical research has revealed that short stories are effective learning tools 
teachers can use to boost English as a foreign language (EFL) learning performances. However, most 
EFL teachers are still find using short stories in EFL classrooms challenging. To solve the problem, 
conducting action research on using short stories in EFL teaching seems to be the best option. This 
study aims at reviewing action research on using short story use to increase EFL students’ learning 
achievement. Employing four inclusion and three exclusion criteria, 12 action research articles indexed 
in Google Scholar and published in 2011-2020 were selected. Data were analysed using the constant 
comparative method. The results showed that the use of short stories employing the Before-During-
After reading strategy, language-based model, and literature as content model managed to attain the 
intended outcomes in 2 to 3 cycles. This review is ended by highlighting some research gaps for future 
action research and future review as well.          




There is a strong belief that the essence of today’s English as a Foreign Language (EFL) 
learning and teaching is not only to facilitate students to master English language skills and 
components but also to empower them to use the target language in socially and culturally 
proper ways. This view has recently made literary works play critical roles in EFL classrooms 
as they are considered as advantageous authentic learning material, facilitate language 
development, offer cultural enrichment, and boost personal involvement (Collie & Slater, 
1991). Additionally, literary works are also a powerful educational tool as they can create more 
interesting, enjoyable, and encouraging learning (Ghosn, 2002; Savvidow, 2004), advance 
critical thinking, and proliferate aesthetic appreciation (Ghosn, 2002; Parkinson & Reid-
Thomas, 2000). 
Literature use as a source and tool for language learning has been changing for over three 








in the curriculum. It was also incorporated in English teaching in Britain and its colonies since 
the 19th century (Hall, 2005). When foreign language teaching began to flourish in the 19th 
century, literature was also employed as one of the major teaching materials and tools. 
Dominated by the Grammar Translation Method up to the beginning of the 20th century, 
reading and translating literary texts from the target language to the learners' mother tongue 
became one of the main learning activities in foreign language classrooms. Kramsch and  
Kramsch (2002) even claimed that foreign language learning in that era was inevitably the study 
of literature. Yet, when the Direct Method replaced the Grammar Translation Method at the 
beginning of the 20th century, literature use in foreign language learning began to decline. It 
was even completely removed when the Direct Method was replaced by language teaching 
approaches focusing on spoken language acquisition (Audiolingualism, Suggestopedia, the 
Silent Way, Total Physical Response, and the Natural Approach). But literature found its way 
back to language classrooms in the 1980s with the rise of the Communicative Language 
Teaching approach. The need for authentic texts as teaching materials to support 
communicative teaching had opened the gateway for literature to be included in language 
curriculum again. Since then, the number of publications and research acknowledging the 
various benefits of using literature in language classrooms keeps on increasing.  
Compared to other literary genres, short stories are often considered the most effective 
literary works to use in EFL learning and teaching because, besides sharing the potentials of 
other literary genres to elevate students' performance in language learning, short stories have 
three unique characteristics and various pedagogical advantages (Pardede, 2021). The unique 
characteristics include their brevity, practicality, and convenience. Short stories' brevity 
emerges from the fact that, unlike a novel that obliges a long time to read out and discuss, a 
short story focuses only on a theme, covers only a plot, and includes a limited number of 
characters. This makes it possible for students to deal with a short story in one or two class 
sessions. The practicality of short stories is caused by the fact that, unlike poetry which 
commonly contains various figurative languages and connotative words, short stories 
predominantly use daily languages. This enables students to read them independently or with 
minimum guidance from the teachers. Finally, different from drama that requires much 
preparation to act out, short stories are convenient to use. Its use needs texts only.  
Short stories are not only brief, practical, and convenient but also motivating (Vural, 
2013) as they are generally about human experiences in ordinary lives that students find 
relatively easy to familiarize with. Additionally, since they cover numerous topics, themes, and 
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styles, they provide teachers an ample opportunity to choose works that meet their students' 
interests, needs, and tastes. Additionally, since they were written for native speakers, short 
stories offer authentic examples of language components uses in contexts and provide cultural 
loads that increase students' cultural awareness. These make them very potential to use as 
motivating sources for facilitating students to practice and fuse language skills and components, 
to convey information and ideas, to cultivate values and beliefs, or even to transmit subliminal 
messages (King, 2001). Arigol (2001, as cited in (Hişmanoğlu, 2005) listed various pedagogical 
advantages of short stories over other literary genres, i.e., short stories: make students’ reading 
task easier, diminish anxiety, enable students to have a better view of other people and other 
cultures, provide a fictional and fascinating world, hone creativity and critical thinking skills; 
and increase cultural awareness. (Pathan, 2013) accentuated that using short-stories in EFL 
classrooms is advantageous because they facilitate students' linguistic, socio-cultural, personal, 
and emotional development. 
Various experimental research has confirmed the effectiveness of short story uses in EFL 
classrooms. Some of them revealed that the use of short stories improved reading (Vural, 2013; 
Saka, 2014), listening (Tamjid & Hassanzadeh, 2012), speaking (Omidi & Zafarghandi, 2016; 
Nur Iman, 2017), and writing (Bartan, 2017; Pradana, 2015). Some others research showed that 
short stories can be effectively used for vocabulary building (Ahmed, 2017), pronunciation 
improvement (Laadi et al., 2014), grammar learning (Şentürk & Kahraman, 2017), memory 
enhancement (Ghazanfari et al., 2014), critical thinking development (Khatib & Mehrgan, 
2012), and cultural awareness advancement (Nasirahmadi et al., 2014). 
There is no exact formula for the effective use of short stories in EFL classrooms. 
However, as general guidelines, short stories can be exploited to facilitate language learning by 
applying BDA reading strategy, language-based model, literature as content model, and 
literature as personal enrichment model. BDA reading strategy consists of three stages: before 
(pre-) reading, during (while-) reading, and after (post-) reading. Before reading stage is 
intended to motivate and provide background information that will help students understand 
the story. Various activities could be selected and adapted to meet the students’ language 
proficiency level and the learning objective, like discussing the meaning of the story's title and 
the main character, discussing glossary, brainstorming information relevant to the story or its 
author, and searching the geographical or historical background. The during-reading stage 
begins with silent reading and proceeds with intensive reading activities, such as guessing the 
meaning of unfamiliar words in context, textual analysis, predicting what will happen next, 
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describing a character, determining the conflict, and so on. To make this stage more effective, 
teachers can ask the students to conduct the activities interactively. Activities in the after 
reading stage, depending on the students' language proficiency level, are intended to enable the 
student to summarize, relate the story with their life, respond to the story orally or in written 
form, discuss the theme and characters, identify, and analyze the grammatical structures, 
transform some dialogs to be a descriptive paragraph or vice-versa, act out some parts of the 
story, and so on. Figure 1 illustrates the three stages of the BDA reading strategy with some 
common activities for each stage. The activities lists are far from being complete. Many more 













Figure 1: BDA Reading Strategy for Using Short Stories 
 
In each stage, teachers can select, adapt, and combine various activities to meet the 
students’ interest, language proficiency level, and preference and to achieve the intended 
outcomes as well. If the objective is to improve students’ listening skills, each stage will 
consequently be dominated by activities related to the use of the audio/video recorded version 
of the story. If the objective is to promote students’ critical thinking skills, the predominant 
activities are, for instances, comprehending literal or implied meanings, determining the 
narrator’s tone, searching for events and actions causal relationship, analyzing the integrity of 
characters’ statement and action, considering the correlation of the theme and points of views, 
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and relating what students have learned to the real-life or other fields. These activities provide 
opportunities for students to reflect, infer, analyze, and synthesize the presented information.  
The language-based model, literature as content model, and literature as personal 
enrichment model are three approaches suggested by Lazar (1993). The language-based 
approach is suitable for facilitating learning that focuses on the language components available 
in the short stories, including vocabulary, grammar, and pronunciation. The literature as a 
content approach is implemented by suiting the content and style of the short stories with 
students’ needs or the learning objectives. Short stories containing extensive dialogs, for 
instance, are suitable to facilitate speaking skills development, short stories containing many 
cultural contents are proper for activities intended to promote cultural awareness, and the audio 
recorded version of short stories are used to develop speaking skills. The third model, literature 
for personal enrichment, is suitable to facilitate an ample opportunity for students to enlarge 
students' knowledge and experiences regarding particular genres of short stories. Students who 
like adventure fiction could be assigned short adventure stories. Lazar (1993) accentuated that 
each of the approaches could be administered independently or they can be integrated following 
the learning objectives. 
Although short stories offer various advantages to facilitate EFL learning and teaching, 
many EFL teachers are still unenthusiastic to use them in their classrooms. According to some 
studies (Ganakumaran et al., 2003; Khatib & Nourzadeh, 2011; Lima, 2010), this is due to 
teachers' lack of clear objectives regarding the role of literature, inadequate competence to 
integrate literature into the classrooms, insufficient background knowledge and preparation in 
literature, and unattainability of pedagogically-well-designed materials. In short, their 
knowledge and skills inadequacy and ready-to-use pedagogical materials scarcity make many 
teachers feel reluctant to use short stories in their classrooms. 
In the field of education, one of the best ways to overcome teachers’ inappropriate clarity 
and understanding of a problem or issue and their inadequate competence to adopt new teaching 
methods, materials, and tools is action research. Defined by Mills (2007) as “any systematic 
inquiry conducted by teacher researchers, principals, school counselors, or other stakeholders 
in the teaching/learning environment to gather information about how their particular schools 
operate, how they teach, and how well their students learn” (p. 5), action research is a powerful 
tool which enables teachers not only to advance their teaching practices but also acquire more 
understanding about their students, colleagues, and themselves which, in turn, will support their 
effort to continually improve (Ferrance, 2000). As a research design, it also empowers teachers 
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to be researchers who can inquire to improve their instruction and thus increase their students 
'learning outcomes. Since it usually deals with small-scale, contextualized, and localized 
focuses, and aims at discovering, monitoring, or developing changes to practice (Wallace, 
2000), action research is considered very suitable for teachers.  
Cohen et al. (2007) posited that action research can be implemented in almost every 
setting where a problem involving people, procedures, and tasks requires a solution, or where 
some changes are needed to achieve a more desirable result. Educational action research, 
therefore, could be employed to solve problems related to cognitive, psychomotor, and attitude 
domains. It could be effectively used in the attempt to adopt new teaching methods, learning 
strategies, materials, and media. In terms of the psychomotor domain, it can be employed to 
develop skills involving motor muscles. In terms of the attitudinal domain, action research 
could be used to encourage students to embrace more positive attitudes to learning or to 
facilitate teachers' continuing professional development. Thus, in the EFL context, action 
research can be employed to increase students' performances in terms of language skills, 
pronunciation, vocabulary, and grammar acquisition using short stories. It can also be 
administered to promote students' learning motivation, communicative competence, critical 
thinking skills, and cultural awareness by using short stories. 
 
Figure 2. Action research moving forward (COBE, 2005) 
Action research may be conducted individually, in pairs, in groups, or across wider 
organizational clusters. When some teachers conduct the same action research in some 
classrooms of the same level, they can have various benefits, including planning new 
interventions, collaborate at some stages, exchange and discuss ideas, compare findings, and 
set up communities of practice (Burns, 1999). The analysis, action, and reflection in action 
research are conducted through a spiral of an iterative or cyclical process. A cycle consists of 
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four major phases: plan, act, observe and reflect (Figure 2). The process begins by planning 
activities in which teachers (and possibly students) determine the problem to solve, verify why 
it occurs, and decide what action or intervention can be employed to solve it (Plan). Being sure 
of the solution to take, teachers devise a plan to implement an action/intervention, observe and 
record the action. After that, the plan is implemented (Act) and related observations are 
documented (Observe). During the implementation of the action, one or more of the teacher-
researcher conduct the actions, and one or more other researchers (collaborator) observe and 
record it. The obtained data are then critically analyzed and discussed so that they make sense 
to the researchers (Reflect).  
The intended improvement is rarely achieved in one cycle. That's why action research 
principally needs more than one cycle. As the cycles are repeated, more stakeholders’ 
participation is obtained, and it will stimulate a better understanding of how to attain the targets 
(Crane & Rihardson, 2000). Unlike the plan in the first cycle, however, the plans for the second 
cycle are devised based on what has been learned through the first cycle because the problem 
to resolve through the actions/interventions of the second cycle is the one identified through the 
first cycle reflection stage. If the intended improvement is achieved at the end of the second 
cycle, the action research is terminated, but if it is not yet achieved, a plan for the third cycle 
should be devised based on what is learned through the reflection stage of the second cycle. To 
see detailed steps of action research, see the framework developed by Mills (2007) and Pardede 
(2019). Both divide each of the four stages into specific operational steps. 
This review aims at exploring what action research published in 2011-2020 reveals about 
the use of short stories in EFL classrooms. Some systematic reviews on action research carried 
out in EFL contexts have been undertaken. Ali (2020) reviewed 40 action research articles 
published in 2010-2019 on the integration of technological tools and visual aids to develop 
language skills in ESL/EFL contexts. Vaughan & Burnaford's (2016) review concentrated on 
the goals, problems, policy, and implications of 276 action research dissertations in graduate 
teacher education programs published from 2000 to 2014. However, action research focusing 
on the use of short stories in EFL classrooms has never been reviewed. To fill in the gap, this 
review attempted to examine the action research exploring short stories use in EFL classrooms 
published in 2011-2020. This review focuses on the objectives, process, and results of the 
selected studies. The results will hopefully advance knowledge and skills in using short stories 
to increase EFL learning effectiveness and improve EFL students’ learning achievement. 
Accordingly, this review will address the following questions. 
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1. What were the objectives of the reviewed action research on short story use in EFL 
classrooms published in 2011-2020? 
2. What are the educational levels of participants involved in the reviewed studies? 
3. What interventions did the reviewed research implement? 
4. What are the results of the action research? 





This study was carried out employing the systematic literature method which is defined 
as a method for identifying, evaluating, and interpreting all findings on a research topic for 
finding the answer research questions that have been previously determined (Kitchenham & 
Charters, 2007). It was conducted using the procedure proposed by Littell et al. (2008) 
consisting of five phases: the formulation of the problem, sampling, data collection, data 
analysis, and interpretation and the presentation of the result. The problem formulation was 
conducted by taking the needs of EFL teachers and researchers, to whom the results of this 
review might be useful, into consideration.  
 
Literature Search 
The literature search was conducted on 4-6 February 2021 by scanning the term “action 
research, using short story in EFL learning” in Google Scholar.  Google Scholar was selected 
as the database selected as the source to identify the primary research to review based on two 
reasons. First, Google Scholar could provide massive searching results because it covers about 
389 million documents (Gusenbauer, 2019). Second, it provides easy access to search and 
retrieve research articles and other scholarly literature from academic publishers and 
institutional repositories. The search provided 39 research articles which were selected using 
four inclusion criteria, i.e.: the research articles were written using the standard structure of 
research articles and published in academic journals, proceedings, or academic repositories; 
they report action research focusing on the use of short stories in EFL learning and teaching; 
they involved EFL students as participants; and they were published from 2011 to 2020. Using 
these criteria to screen the available articles, 20 potential research were obtained. Then, they 
were screened again to decline the unqualified studies using the three exclusion criteria, i.e.: 
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action research employing only one cycle; action research conducted in ESL contexts; and 
unpublished thesis or dissertation. After the second screening, 12 articles were remained to be 
reviewed.  The model of citing is “offline automatic system by using Mendeley Desktop” 
(Turmudi, 2020, p. 59). 
 
Data Analysis 
Data were analyzed employing the constant comparative method. It was applied in four 
steps: (1) examining the first selected research; (2) noting its content to create a tentative theme; 
(3) evaluating the second article; and (4) comparing it to the theme of the first article. If these 
articles’ theme is similar, the third article was examined. If the theme of the first and second 
articles was discovered different, another theme was generated. The review then continued by 
analyzing the next article and comparing it to the previous ones. Thus, every article was 
examined and compared to another.   
 
RESULT AND DISCUSSION 
Results 
Research Objectives 
RQ1: What were the objectives of the reviewed action research? 
Table 1. The Objectives of the Reviewed Action Research 
 
No Purpose Number Percentage 
1 To improve students’ reading performance 5 42% 
2 To improve students’ listening skills 1 8% 
3 To develop students’ writing skills 1 8% 
4 To enlarge students’ vocabulary 4 34% 
5 To enhance students’ learning motivation 1 8% 
Total 12 100% 
 
As shown in Table 1, the greatest number (58%) of the research focused on using short 
stories to enhance students' language skills, among which reading was the most frequently 
studied (dealt by 5 or 42% of the studies), followed by listening (1 study) and writing (1 study). 
Thus, none of the research focused on speaking skills development. Among the other studies, 
4 (34%) focused on using short stories to enlarge students' vocabulary, and 1 (8%) employed 
short stories to enhance students' learning motivation. Thus, the action research on short story 
use in EFL classrooms published between 2011 and 2020 was predominantly conducted to 
increase students' reading comprehension performance and vocabulary building. The number 
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of studies dealing with other language skills (listening and writing) was meager. Speaking skills 
and other language components (pronunciation and grammar) were not even included in the 
studies.  
Such finding might give the impression that short stories are effective only to improve 
students’ reading comprehension performance and vocabulary enrichment but ineffective to 
develop other language skills and language components acquisition. Yet, various experimental 
research has revealed that short stories can be effectively used to improve listening (Tamjid & 
Hassanzadeh, 2012), speaking (Iman, 2017; Omidi & Zafarghandi, 2016), writing (Bartan, 
2017; Pradana, 2015), pronunciation  (Laadi et al., 2014), and grammar acquisition (Şentürk & 
Kahraman, 2017). Many authors (e.g., Collie & Slater, 1991; Mourao, 2009; Murdoch, 2002; 
Pathan, 2013; Saka, 2014) also claimed short stories to be effective materials and tools to 
develop the four language skills, help language components acquisition, promote learning 
motivation and higher-level thinking skills, and inculcate values and morality. What is more, 
action research can be employed to solve problems related to cognitive, motoric, and attitude 
domains.  
Since action research can be administered to increase EFL students' performances in all 
language skills and language components, to promote learning motivation, communicative 
competence, critical thinking skills, and to inculcate cultural awareness, the domination of 
reading and vocabulary development as the focus of the action research on short stories use in 
EFL classrooms published between 2011 and 2020 might be due to two major factors. First, the 
number of studies published from 2011 to 2020 was very limited. Second, the situations of the 
researchers’ classes that drove them to prioritize or prefer to explore their students’ reading and 
vocabulary development using short stories. That domination was not due to the ineffectiveness 
of both short stories and action research as tools for developing other areas of EFL learning and 
teaching besides reading comprehension and vocabulary development.   
 
Participants’ Educational Levels 
RQ2: What are the educational levels of participants involved in the reviewed studies?  
Table 2 shows that the greatest number (67%) of the reviewed research involved 
secondary school students, followed by undergraduate students (40%), and young learners 
(9%). None of the research involved primary school pupils. This finding shows that the action 
research administering short stories in EFL classrooms published between 2011 and 2020 was 
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predominantly conducted in secondary school levels. Fewer studies involved participants in 
lower educational levels (primary school and kindergarten). 
 
Table 2. Participants’ Educational Levels 
No Educational Level 
Number of Research 
f % 
1 Undergraduate 3 25 
2 Secondary School 8 67 
3 Primary School 0 0 
4 Young Learners (Pre-Schoolers) 1 8 
Total 12 100 
 
This finding indicates there is an urgent need to conduct more action research involving students 
in lower educational levels. Since short stories, as far as they are appropriately selected to meet 
the students' interest, needs, and language proficiency levels, are claimed to be effective to use 
with primary, intermediate, or advanced students (e.g., Hişmanoğlu, 2005; Mourao, 2009), it is 
necessary to conduct more and more action research in all educational levels to provide us more 
empirical data concerning that claim. 
 
Action Research Interventions 
RQ3: What interventions did the reviewed research implement? 
A majority (75%) of the reviewed research applied the BDA Reading Strategy in the 
interventions, 17% implemented the language-based model, and 8% implemented the literature 
as the content model (Handayani, 2013). The BDA Reading Strategy, however, was 
administered with a variety of adaptations to suit the interventions with the learning objective 
and students’ proficiency level. Almost a half (42%) of the research applied it without too many 
adaptations. Other research adapted it by focusing on the use of active/interactive reading 
practice using guiding questions or reading journal writing in the during-reading stage (Dania, 
2020; Ismail et al., 2019; Sarifah & Suhartini, 2019), and concentrating on folk-tale-based 
learning activities use (Mantra & Kumara, 2018). The language-based model was implemented 
by (Guritno, 2017) by combining intensive and extensive reading and (Mantra, 2017) by 
administering folktales-based learning activities to develop writing skills. The only study 
implementing the literature as a content model is (Handayani, 2013), in which most activities 
were focused on listening development by employing recorded short stories.  
This finding denotes that due to its flexibility, the BDA Reading Strategy could be 
creatively adapted to use short stories in EFL classrooms to achieve various targets. The only 
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thing teachers should pay attention to is to carefully select proper learning activities to meet the 
students' language proficiency level, interest, preference, and learning objective.  
 
Research Results 
RQ4: What are the results of the action research? 
Table 3 shows that 76% of the reviewed research used test mean score (X) to measure 
the outcome attainment, whereas 24% administered the number of participants that achieved 
the success indicator. The success indicator was set variously one from another, depending on 
the minimum passing standard (MPS) in the school where the action research was conducted. 
Table 3 shows that 75% of the reviewed research managed to pass the success indicator after 
implementing their treatments in 2 cycles, and the other 25% achieved the intended outcomes 
after 3 cycles. The cycles included various sessions. Almost a half (42%) of the research had 4 
sessions (meetings) per cycle, 17% had 3 sessions per meeting, 8% had 8 sessions, 8% had 5 
sessions, whereas the rest 25% did not inform the session number in each cycle. Thus, on 
average, the action research included 4.3 sessions per cycle. 
Since the research was aimed at using short stories to improve students’ reading 
performance, listening, writing, vocabulary, and learning motivation and they managed to 
achieve the intended outcomes, it can be concluded that short stories can be effectively used to 
develop students’ reading comprehension performance, listening, writing, vocabulary, and 
learning motivation. These findings approve the claim that short stories use can enhance 
students’ language skills and language components (Collie & Slater, 1991) and learning interest 
and motivation (Ghosn, 2002; Savvidow, 2004). 
 
Table 3. The Baseline, Success Indicator, Result, and Number of Cycles 
No Study 
Measurements Number of 
Cycle Baseline Success Indicator Result 
1 Siahaan (2012) X Pre-T = 42 MPS: 80 X PT = 92 3 
2 Handayani (2013). X Pre-T = 61.2 MPS: 75 X PT= 76.28 3 
3 Handayani (2015) 
(not informed) 
≥ 75% obtain MPS: 
70 
88.24% 2 
4 Saripah & Syukri (2017) 
(not informed) 
≥ 75% obtain High 
Motivation 
84% 2 
5 Guritno (2017) X Pre-T= 56.2 MPS: 70 X PT= 73.41 3 
6 Mantra (2017) X Pre-T= 36.6 MPS: 70 X PT= 74.4 2 
7 Mantra & Kumara (2018). X Pre-T= 46 MPS: 75 X PT= 84 2 
8 Syafi (2018) X Pre-T= 51.1 MPS: 60 X PT= 78.7 2 
9 Mustafa (2018) (not informed) MPS: 75 X PT= 87 2 
10 Dania (2019) 
(not informed) 
≥ 50% enjoyed  








11 Ismail, et al (2019). X Pre-T= 55.7 MPS: 70 X PT= 82.21 2 
12 Male & Sihite, (2019) X Pre-T= 55.2 MPS: 75 X PT= 88.88 2 
 
The finding that the reviewed research was conducted only in 2 to 3 cycles with 4.3 
sessions per cycle to achieve the intended outcomes reveals that combining short story and 
action research to improve students' learning achievement in EFL classrooms can provide 
outstanding results. In this context, conducting action research to facilitate students learning in 
EFL classrooms is like combining two powerful tools to attain an objective. Both short stories 
and action research have been proven effective when they were employed separately in EFL 
classrooms. Short stories are effective to increase learning motivation cultivate reading interest 
(Saka, 2014), and facilitate students' linguistic, socio-cultural, personal, and emotional 
development (Pathan, 2013). Action research was effective to help students develop their 
reading, writing, listening, speaking, and pronunciation skills(Ali, 2020). When both of the 
powerful tools are combined to facilitate students learning in EFL classrooms, the intended 
outcomes could be achieved more effectively.  
 
Research Gaps 
RQ5: What gaps are there in the reviewed action research that should be addressed by future 
research? 
As described earlier, the reviewed research focused only on 5 objectives, i.e., using short 
stories to develop three language skills (reading, listening, writing), one language area 
(vocabulary), and one attitudinal domain (learning motivation). The 5 objectives were not 
studied by an equal number of studies. The majority focused only on reading and vocabulary 
development. Studies inquiring the other three objectives were very meager. What is more, no 
study explored the development of speaking skills, pronunciation skills, grammar, cultural 
awareness, and critical thinking skills. Thus, future studies are needed to concentrate on using 
short stories to develop these EFL learning areas. 
Secondly, the vast majority of the reviewed studies involved only secondary school and 
undergraduate students. Therefore, future studies are recommended to involve young learners 
and primary school students. 
The third gap concerns the types of action research conducted. All of the reviewed studies 
were conducted in single classrooms. Although some of them employed collaborators, they 
were assigned merely as observers. Thus, they belong to individual action research only. Future 
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studies need to be conducted in groups or across wider organizational clusters so that the 
teachers can collaborate in conducting actions, exchange and discuss ideas, compare findings, 
and set up communities of practice. 
 
CONCLUSION AND SUGGESTION 
The results and discussions above showed that the majority of the reviewed studies 
explored the use of short stories to develop students’ reading comprehension and vocabulary. 
A little number of studies focused on using short stories to increase listening, writing, and 
learning motivation. Most of the studies administered the BDA Reading Strategy whose 
learning activities were adapted to the class conditions and the objective of the studies, while 
the rest employed t language-based model and literature as a content model. Since all studies 
managed to attain or pass the success criteria in 2 to 3 cycles, it was concluded that the 
combination of short stories and action research in EFL classrooms can provide outstanding 
results. 
The review is restricted to action research articles specifically focused on short stories 
use in EFL classrooms published in 2011 and 2020. Due to the short time limit, only 12 articles 
were selected. Consequently, more are action research is needed to provide more 
comprehensive information on how to use action short stories to help students achieve better 
results in various EFL learning areas. Moreover, as the research gaps section reveals, future 
action research is also recommended to involve young learners and elementary school students. 
 
LIMITATION 
This review was conducted only by one researcher. So, although it established four 
inclusion and three exclusion criteria to minimize subjectivity, the level of subjectivity might 
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